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Dear Teachers
Please use these big book stories during your Shared Reading lessons.

In Grades 2 and 3, Shared Reading is done four times in a two-week theme as follows:
* Week 1 Tuesday: Pre-Read

+ Week 1 Thursday: First Read

+ Week 2 Tuesday: Second Read

* Week 2 Thursday: Post-Read

Please prepare your learners for these lessons as follows:

Make sure all learners are settled and can clearly see the big book pictures. Remind learners of
your expectations during shared reading time, such as:

1. Sit comfortably.

2. Keep your hands on your laps.

3. Keep your eyes and thoughts on the story.

4. Turn your voices off (make a gesture showing zipped lips).

Below is a brief description of each of the four Shared Reading lessons.

Shared Reading: Pre-Read

In the Pre-Read, we build comprehension skills by getting learners to think about the story
before it is read to them.
1. Tell learners that today they will look at the pictures in the story, and think about the story.
2. Tell learners that, based on what they see, they will make predictions about the story. This
means they will use the pictures to try and guess what the story is about.
3. Show learners the cover of the story and read the title aloud.
4. Ask learners: What do you think will happen in this story?
5. Next, look at each picture in the story, and as you look, ask learners:
a. What do you see in this picture?
b. What do you think is happening here?
c. What do you think might happen next?
6. When you get to the last picture, ask learners: How do you think this story will end (if
appropriate)?
7. Thank learners for their predictions.
8. Read through the story once.

Shared Reading: First Read

In the First Read, ensure that learners have a clear understanding of the story, and that they

Start to enjoy the story.

1. Read each page of the story fluently and clearly. As you read, use gestures, actions and facial
expressions, and change your tone of voice (expression) to enhance meaning.

2. Where necessary, stop and explain a word or phrase to learners. If you need to code switch,
you may do so. This gives learners a clear understanding of the story.

3. At the same time, during the First Read, we also focus on modelling and teaching a
comprehension strategy to learners.

4. Once you have read and explained the page to learners, read the text at the bottom of the
page in block 1. This will help you to model and teach the comprehension strategy.

5. On the last page of the story, there are a few questions. Ask different learners to answer the
questions.

Shared Reading: Second Read

In the Second Read, we continue to build comprehension skills by re-reading the story to

learners, and by focussing on a specific comprehension strategy.

1. Once again, read each page of the story fluently and clearly. As you read, use gestures,
actions, facial expressions, and vocal expression to enhance meaning.

2. This time, you may again explain words or phrases, but try to avoid code switching.

3. At the same time, during the Second Read, you will reinforce the comprehension strategy.

4. Once you have read and explained the page to learners, read the text at the bottom of the
page in block 2. This will help you to model and teach the comprehension strategy.

5. On the last page of the story, there are a few questions. Ask different learners to answer the
questions.

Shared Reading: Post-Read

The purpose of the Post-Read activity is to give learners an opportunity to consolidate their
understanding of the story, and to practise using the new language that they have learnt. You
will find the Post-Read activities in the lesson plans. They include oral recounts, summaries,
illustrating the story and acting out the story.

Most importantly, please use the Shared Reading lessons to develop learners’ confidence
and curiosity! Create a safe environment for learners to use new language and answer
questions, without a fear of making mistakes. Encourage learners to ask questions and
make observations about the stories. Build emotional connections with your learners,

by letting them share their own, similar experiences. And of course, show learners that
reading is interesting and fun!




T A life without limits

This story is based on the life of Rebeca Gyumi. The facts of her life are true, but the
details here are fictional. This story is based on the information from the article:
https://edition.cnn.com/2018/12/12/africa/gyumi-un-human-rights-prize/index.html
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Rebeca had been wqiting to begin school her whole lifel
Since she was a ting |oq|03, her Parents had told her
how imPortdnt her education was.

‘School is so imPortdnt,' her mother cooed.

Your education will Sive You a life without, limits!” her

auntie sang to her.
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READ 2

| remember that lots of the girls in Rebeca’s class were not given the same messages
about education at home! | make the evaluation that Rebeca’s family valued education
for girls more than other families.

_



As a young child, Rebeca loved school. She was friends

with many bright, talented gir‘ s at Mdzengo Pr‘imar‘ﬂ
School in Dodoma, her vi||qge in Tanzania.

'‘School is so imPortdnt!' her mother told her every
morning.

Your education will give You a life without, limits!” her

auntie told her every afternoon.

READ 1
| make the evaluation that Rebeca loved school because she was always told about the
importance of education!

_



As Rebeca got older, she noticed that some of the
gir‘|s in her class st0|o|oec| coming to school. Rebeca felt

ike she could do qnﬁthing with an education! But, she

could see that not all of her classmates got the same

message at, home.

\MH brother said that gir|s are not

as smarl as bogs!' one of her

friends told her.

\MH mother said that mqr‘r‘iqge
IS more imPortdnt than school

for 3ir‘|s,' another friend said.

READ 1 READ 2

Let’s evaluate the problem in this story: | make an evaluation that Rebeca didn't
not all people think that girls need an understand why girls were dropping
education. out of school, because she was only told

about the importance of education at
home!







There were fewer and fewer gir‘|s in her classes at

Kilakala High School.
‘Where did Adla 30’?' Rebeca asked her friend Joace

one CICIH, as theg walked home from school together‘.
'OR, she has a husband now, Joace re|o|ieo|.

‘And do You remember Zahra?’ Jogce asked. 'She's
also married, so she doesn't come to school dngmor‘e.'
‘/ahra was so 3ood in Maths. I q|wc|3$ thought she
would become a doctor, Rebeca said.

\WHH haven't any bogs eft, school, but so many gir‘|s

hqve?' Rebecq wonder‘ec.

."'-'-'-.-F

READ 1 READ 2

This tells us more about the problem! | | make the evaluation that Rebeca felt
read that when girls get married, they confused about why more girls had to
must drop out of school. | make an drop out of school than boys!
evaluation that many smart girls leave

school.

_



That, night, Rebeca told her mother about, all the gir‘|s
who had left school.

'Please let me stda in school!” Rebeca cried.

‘School is so imPortant!' her mother rePedted, for

gir‘|s and for bogs!'

“Your education will give You a life without, limits!” her

auntie rePedted.

READ 1 READ 2

| make the evaluation that Rebeca’s Rebeca is confused. | make the

mother thinks that education is more evaluation that she is also scared that
important than marriage, because then she might be forced to drop out of
Rebeca will be able to do anything she school, like the other girls she has grown
wants! | don't think that they will make up with!

her leave school.
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Rebeca felt so |uc|(3. She wished all the gir‘|s in her
class had the same kind of su|o|oort at, home. Rebeca

decided she would use her education to he||o 3ir|sJust
like her.

READ 1
| make the evaluation that Rebeca will try to help solve the problem, even though the
problem doesn’t impact her own life directly.

_



At the L.niver‘sitg of Dar es Salaam, Rebeca decided

to studg aw. She learned about, Tanzanid's ICIW, which

allowed 3ir‘ s to be married at, a very young age —J'ust
A years o d. But, the age for bogs was |8 This must
be whg SO many gir‘|s eft school, Rebeca thought. Tm

going to chqnge this law!’

READ 1

| make the evaluation that Rebeca
studied law to try to help solve the
problem! She must really care about
fixing this problem.

READ 2

Oh! | make the evaluation that when
Rebeca read this law, she understood
the problem more deeply. Girls were
dropping out because they were getting
married much younger than the boys!

_



After gr‘dduating, Rebeca and her co||quues worked
hard to tr‘g to chdnge the law. Mdng PeoP|e said that
theg were working nginst Tanzania's traditions. But,
Rebeca disqgr‘eed. ‘Ana tradition that hurts gir‘|s Is not,
a tradition we should keeP!' she qrgued.

READ 2
| make the evaluation that Rebeca is determined to fix the problem so that all girls
know that they can be anything they want to be!



Rebeca and her co||eagues Presented their or‘guments

in front, ofJudges at, Tanzania's H igl'\ Court. Tl‘\eJudges

qgr‘eecl with Rebeca’s team and decided to chqnge
Tanzania's law. This meant that, the age for gir‘|s to
|ega||3 marry was chdngecl to |18, the same age as

boas!

READ 1
| make the evaluation that other people in Tanzania saw the same problem as Rebeca,
and wanted to fix it too!



Even though the law has been chqnged, Rebeca has
not stoPPed working hard to ﬂght for the r‘ights of
gir‘|s. Rebeca still works tir‘e|ess|3 to make sure dll gir‘|s
know that school is imPortqnt, and that education will
give them a life without limits!

‘A gir| with o

' '

READ 1 READ 2

Rebeca’s team won the court case! But, | make the evaluation that Rebeca is

| make the evaluation that the problem determined to keep fighting for all girls
isn't totally fixed, because Rebeca is still to have the same opportunities she had
working to help all girls have access to a because of her education.

full education!



READ 1
Where does this story take place?
In Tanzania.

What is the problem in the story?

* The problem is that girls are dropping
out of school.

* The problem is that some people think
education isn't that important for girls.

What did Rebeca do to try to solve the
problem?

* She decided to become a lawyer.

* She fought against unfair laws.

Why do you think Rebeca stayed in

school?

* Because she loved school.

* Because her family thought education
was very important.

* Because her family wanted her to have
a life without limits.

* Because she was always told that
education was the most important
thing - for girls and boys.

READ 2

Who tells Rebeca that education is
important?

Her mother.

Why were girls dropping out of school

before boys?

* Because they were getting married.

* Because the law said that girls could get
married at a younger age than boys.

Can you make an evaluation about
Rebeca? What kind of person do you

think she is?
| think she is...because...

Why do you think Rebeca Gyumi was

determined to change Tanzania’s law?

* Because she was taught that education
is the most important thing.

* Because she saw that the law meant
more girls dropped out of school than
boys.

* Because she wanted to make sure all
girls got an education before getting
married.

* Because she wanted girls to know that
they could be anything they want to
bel!

* Because she saw that the law was
having a negative impact on girls in
her community.
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The Constitution of South Africa: Extension Activity

You will need:

I

A simplified version of the Constitution written on the chalkboard, or copies for learners.
See below:

In South Africa, we have a Constitution that is written to protect all of us. Many people say that this
is the greatest constitution in the world, and that we should be very proud of it.

The South African Constitution’s Bill of Rights (Section 28) talks about the rights that children have:
1 You must be given a name and be looked after as part of a family.

2 You must not have to work until you are 15.

3 If you break the law and you are arrested, you must not be put in a jail with people who are older
than 18.

You must have shelter - somewhere dry and safe to sleep.

If you are sick, you must be treated by a doctor and given medicine or an operation.

You must have enough food to eat and clean water to drink.

You must be educated.

N oy b

There are other rights that are for everybody:

1 You are equal to everyone else. This means that everyone must be treated the same - black and
white, men and women, etc.

2 You have the right to life. This means that our lives must be protected.

3 You have the right to freedom and security. This means that you have the right to go anywhere in
our country, and that you should be safe wherever you are.

4  Slavery and forced labour are not allowed.

You have the right to privacy, which means that you do not have to tell others about your private

information.

6 You have the right to think what you want and to say what you want, as long as it is not hateful to
other people.

(9]

What to do:

1

Explain to learners that when South Africa became a democracy in 1994, a
Constitution was written to protect the rights of everyone in our country, to make
sure that nothing evil like Apartheid could ever happen again.

Read through the simplified version of the constitution with the learners, and
explain each point to them.

Point out that our rights in the Constitution are protected by law, but that still does
not mean that they are all in place yet.

Explain to learners that we must all know and respect the Constitution, so that as
we grow older, we can work hard to make sure that it is fully implemented.

Next, ask learners to think about and discuss which children’s rights are not fully
implemented or protected. Give them 10 minutes to discuss this in small groups.
After 10 minutes, ask each group to give you feedback.

As learners give feedback, acknowledge what they say and thank them for their
contributions.

As learners give feedback, listen for any signs of abuse or neglect, and try to follow
up in an appropriate manner.






Landile woke up edr‘|3. It was still dark inside the house.
She took her book and went outside. Zandile sat down

and begdn to read.

READ 1 READ 2

| can infer that Zandile must have woken | wonder why Zandile is awake so early?
up very early because it is still dark inside Maybe she can't sleep because she is
her house. feeling worried about something!



But. then, she heard a weird noise. She stood on her
chair, and looked over the fence. She saw Mr and Mrs

KQPoor sitting on the gr‘ound. Theﬂ were making a low

humming sound.

‘What are theg doing. " wondered Zandile.

N \ }."
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READ 1 READ 2
| infer that Zandile looks over the fence Zandile wonders what the Kapoors
to find out where the strange noise is are doing, so | can infer that this is the
coming from! first time she has ever seen anyone
meditating.



That, c|c13 at, school, Zandile saw Geet.a edting her
lunch. T saw Your Parents sitting on the 9rouno| this
mor‘ning,' Landile said. ‘Wha were thea doing that? It

was weird!’
Tt's not, weird!” Geet.a said. ‘It'sJust meditation!’

‘What is meditation?’ Zandile asked.

"You meditate to

feel calm and to
clear your head’

Geet.a reP|iec:|.

READ 1 READ 2
Zandile saw Geeta'’s parents, so | can infer | wonder why Zandile says ‘it was weird'?
that Geeta is Zandile's neighbour. Oh, l infer that she thinks what she saw

was weird because it was her first time
seeing people meditating. | know that
sometimes people think things are weird
when they have never seen them before.



That, afternoon, when Zandile got home she went to
the bdckﬂdr‘c. She sat, on the gr‘ouncl. She crossed her

|egs. Sl‘\e maagae d |OW humming SOUHCI, ‘Hhhmmml.

But, she didn't feel calm. ‘I wonder how this works?’

/andile wondered.

READ 1 READ 2

Zandile is doing all the things she saw Zandile decided she wanted to try
Geeta’s parents do. | can infer that she is meditating after she spoke with Geeta
trying to meditate too! about it. | can infer that Zandile might be

looking for a way to feel calm.



The next CICIH, Landile found Geeta. 'T tried to
meditate, Zandile said. But it doesn't work! I didn't
feel calm.

Geeta |qug|'1ed. You did it wr‘ong!'

‘What do You mean?’ Zandile asked, her face fee|ing
hot. "How do You know?’

Geeta's cheeks turned red. 'Um, I saw Yyou, over the
fence.

/andile and Geeta both started |qug|'\ing. 'Come to my
house after school, said Geeta. I'm sure my dad will

show You what to do.

READ 1 READ 2

| can infer that Zandile didn't know that When Zandile's cheeks feel hot, | can
Geeta saw her trying to meditate! Look at infer that she feels embarrassed. She
her face in the picture! | can infer that she  feels embarrassed because she didn’t
feels embarrassed when she learns that know anyone was watching her when
Geeta was watching her! she tried to meditate, and she didn't

quite know what to do!



After school, Zandile |out down her school bqg at, home.
Then, she went, next. door. She knocked on the KdPoor"s

CIOOT‘.

Geeta answered the door. ‘Oh, hi Zandile!” Geeta said.
'‘Come in. I told my dad Houlr‘e coming.'

Mr KaPoor was sitting at, the kitchen ta|o|e, r‘eqding
the newspaper. ‘/andile!’ he said, with a |oig smile on
his face. I hear You want to learn how to meditate!

Smart, gir‘”'

B
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READ 1 READ 2
| can infer that Zandile must really want | can infer Zandile doesn’t know how to
to learn how to meditate, because she meditate, but | can infer that she is keen
goes to the Kapoor's house for help! to get help and learn!



Mr KqPoor Put down his newspaper. '‘Come, he said,
beckoning to Zandile. 'You come too, Mr KqPoor said to
Geeta. The gir‘|s followed him to the chkﬂqrd.

Mr KdPoor showed Zandile how to sit. Geeta he|Pec|
Landile to Put her hands in the r‘ight |o|c1ce. Theﬁ
showed Zandile how to take slow, deeP, breaths. ‘For‘get
ever‘ﬂthing else, said Geeta. Just close Your eyes and

think about. your breath.

READ 1 READ 2

| can infer again that Zandile has never Geeta is helping Zandile. | infer that she
meditated before because she doesn't knows how to meditate, just like her
know what to do! parents.



Theﬂ sat together‘ for a |ong time.

/andile tried to think about her breath, but so many
things came into her head. She thought about, her
Maths homework. She thought about, how hungr‘ﬂ she
felt. She thought about what, her mother would cook

for dinner.

READ 2
| can infer that meditating is difficult. It seems difficult for Zandile to just think about
her breath, like Geeta told her to do.




‘DO HOU fee| ca|m?' Mr KCIPOOT‘ qsked Zcmcli|e.

‘Um, I don't
couldn't thin

«now if I can do it!" Zandile answered. '1

< about, my breath.

‘Tt takes Prqctice,' Geeta said. 'Come back tomorrow

if You want! We can Pmctise together‘!'

READ 2

| wonder why Zandile doesn't feel calm? | can infer that it is because meditation takes
practise. You must practise meditating before it helps you to feel calm.



And she did.
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READ 1 READ 2

Zandile went back to try again the next | infer that Zandile feels determined to

day. That lets me infer that she really learn how to meditate when she goes

wants to learn how to meditate! back the next day to practise! She wants
to learn even though the first time was
difficult!



READ 1
Who are Zandile’s neighbours?
The Kapoors. Geeta and her parents.

What did Zandile want to learn how to
do?
She wanted to learn how to meditate.

What must she do to meditate?

She must sit correctly. She must put her
hands in the right place. She must take

slow, deep, breaths. She must close her
eyes and think about her breath.

Why did Zandile go to the Kapoor’s

house?

* Because she wants to learn how to
meditate.

* Because Geeta told her she could come
to learn.

* Maybe she really wants a way to feel
calm.

READ 2

What did Zandile see when she peeked
over the fence?

She saw the Kapoors (Geeta’s parents)
meditating in the backyard.

What did Geeta see when she peeked
over the fence?
She saw Zandile trying to meditate.

How did Zandile feel when she found
out that Geeta saw her?

* She might have felt embarrassed.

* She might have felt surprised.

Why does Zandile need to practise

meditating?

* Because meditation takes practice.

* Because she really wants to learn how
to meditate.

* Because she is still learning. Meditation
is difficult.

* Because when she tries, she doesn't
feel calm.

* Because she wants to practise enough
to feel calm.
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Khumo's friend Bantu didn't come to school on MOHCIGS
or Tuesdqﬂ. Khumo wondered where his friend could be.




When Khumo got home from school on Tueso|c13, his
mother told him that Bantu's granny had died. Bantu
was d|wc13$ with his granny. Khumo thoug nt about, how
sad Bantu must feel.

T must, tr‘ﬂ to make my friend feel better, Khumo
thought,. He thought and thought about, what to do.
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READ 1 READ 2
| can infer that Khumo cares about his | can infer that Khumo has never had a
friend, because he wants to help him feel friend whose granny died. | can infer this
better! because Khumo wants to help, but he

doesn’t know how!



‘Mdaloe I can make Bantu |aug|w if I tell him dll my best,
Jokes!' Khumo thought. Then he will for‘get all about.
fee|ing sad!’ Khumo thought of all of his gooc J'okes. He

wrote them down on a Piece of paper and Put them in

his school bdg.

——
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READ 1 READ 2
| can infer that Khumo is trying very hard | can infer that Khumo thinks laughing
to help his friend feel better! will make his friend feel better, and

forget all about his granny!



On \A/ednesqu mor‘ning, Khumo found Bantu at,
school. Khumo thought it might make Bantu sad if he
mentioned his granny. So, Khumo didn't, say anﬂthing.
Instead, he took out his paper and started

te”ing Bantu all of hisJokes. After

each one, he looked for a smile

on Bantu's face.
But, BqntuJust
looked sad.

READ 1 READ 2

| can infer that Khumo's jokes did not | infer that Khumo must be thinking that
actually make Bantu feel better, because Bantu will feel better if he forgets all
Bantu still looks sad after Khumo tells all about his granny.

his jokes!



On \A/ednescqu evening, Khumo thought about, what,
else he could do to he||o his friend feel better.

‘Mdaloe I can make Bantu for‘get how sad he feels if
I show him some newJugg|ing tricks, Khumo thought.
‘Then, he will for‘get all about. fee|ing sad!’

Khumo found some oranges in the kitchen. He took
them outside and Prdctisecl\jugghng them, until he

0.7

could |(ee|o three up in the airl

READ 1 READ 2
| can infer that Khumo is trying very hard | can infer that Khumo thinks seeing
to help his friend feel better! some cool juggling tricks will help his

friend feel better, and forget all about his
granny!




On Thur‘sdqﬂ mor‘ning, Khumo found Bantu at. school.
Khumo thought It might make Bantu sad if he
mentioned his granny. So, Khumo didn't. say anﬂthing.

Instead, he took out, his oranges anc showed his new
trick to Bantu. He kePt all three oranges up in the air,
which he thought was Pretta imPressive. He looked for

a smile on Bantu's face. But, chtuJust looked sad.

“
"

READ 1 READ 2

| can infer that Khumo's tricks did not | infer that Khumo must be thinking that
actually make Bantu feel better, because Bantu will feel better if he forgets all
Bantu still looks sad after Khumo shows about his granny.

him all his cool tricks!



When Khumo got, home from school on Thur‘sdQB, he
felt uPset.

'T have tried and tried to make Bantu not feel sad!’
Khumo told his mother. ‘T to|<:|Jokes, I showed him my
|oestJu33|in9 trick, but nothing worked!” Khumo said.

'Did You tell him Houlr‘e sorry his granny died?’
Khumo's mother asked.
‘No. I thought It migl'\t make Bantu feel worse if 1

talked about his gr‘annﬂ,' Khumo re|o|iec|.

READ 1 READ 2

| can infer that Khumo wants to help his | can infer that Khumo is feeling upset,
friend Bantu feel better, but he isn’t sure because he is trying so hard to help his
how to do it! | can infer that Khumo has friend but nothing is working! | can infer
never had a friend whose granny died that Khumo doesn’t know what else to
before. do!



Khumo's mother sat down next to him. ‘Bantu feels sad
because he loved his granny. You don't, need to trU to

make him for‘get his sadness. Sometimes, when we are

saq, weJust need our friends to be with us, and to listen

to us, Khumo's mother said.
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READ 1 READ 2

| can infer that Khumo's mother has had Oh! Khumo was thinking that Bantu

a friend whose granny has died before needed to forget about his granny and
because she seems to know what to do! feeling sad. But, | can infer that maybe

this isn't correct. Khumo's mother says
that Khumo must listen to his friend -
not try to make him forget! | can infer
that Khumo musn’t try to make his friend
forget!



On Fr‘idaa mor‘ning, Khumo found Bantu at school.

Tm r‘ec1||3 Sorry your granny died, Khumo said. T don't
know how to |‘\e||o You feel better. But 1 canust sit
with You if that's what You want. And if You want to
talk about how sad You feel, I'm here to listen, Khumo
said.

=~

READ 1 READ 2

Khumo follows his mother’s advice! | can | can infer that Khumo took his mother’s
infer that Khumo really cares about his advice seriously, because he offers to just
friend, and wants to help him feel better! listen to his friend. | can infer that Khumo

really cares about helping his friend.




For the first time all week, Bantu looked at. Khumo with

a small smile.

‘Thanks, Khumo. You're a good friend, Bantu said.

READ 1 READ 2

| can infer that for the first time all week, | can infer that Khumo's mother’s advice
Khumo helped Bantu feel a little bit was helpful. | can make this inference
better. because Bantu finally smiles at Khumo.

Khumo must be feeling relieved that he
could finally help his friend a little bit!



READ 1 READ 2
Why was Bantu absent from school on When was Bantu absent?
Monday and Tuesday? On Monday and Tuesday.
Because his granny died.
What did Khumo do to try to help his

What did Khumo do on Wednesday to friend feel better?

try to help his friend feel better? * He told him funny jokes.

He told his friend jokes to try to make him * He learned juggling tricks.

laugh. * Inthe end, he offered to listen to his

friend!
Who helped Khumo in the story?
Khumo’s mother helped him! Why can we infer that Khumo felt
frustrated on Thursday night?

Why did Khumo tell jokes and do * Because he wasn't able to make his

juggllng tricks? friend feel better.
* Because he wanted his friend Bantu to * Because he was working hard but
feel better. nothing he tried worked!

* Because he thought jokes and tricks * Because he didn't know what else to
would make Bantu forget about feeling do!
sad.

* Because he cared about helping his Why did Bantu finally smile at Khumo?
friend feel better. * Because Khumo finally told Bantu he

* Because he didn't know what would felt sorry about his granny.
help his friend feel better. He tried the * Because Khumo offered to listen to
best he could! Bantu.

* Because Khumo didn't try to make
Bantu forget about his granny.

* Because Khumo told Bantu that it was
okay to feel sad.
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Shamiso and her fami|3 had been waiting for months
for the school |‘\o|idc13. Theg were going to visit their
fami|3 in Zimbabwe. On the way, theﬁ were mdking a
stoP at a |o|c|ce called Great, Zimbabwe. Shamiso looked
up 'Great Zimbabwe' on the Internet. She learned

that it was a 8r‘edt citﬂ and |oc1|c|ce from |on3 ago.

"Wow! How cool!” she thought.
She couldn’t wait, to see

the |o|dce of her

ancestors.

READ 1
| visualise Shamiso packing and getting ready days before the trip because she is so excited!

| think she is so excited to learn more about how her ancestors lived!
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READ 1 READ 2

| visualise Shamiso using Google to | can visualise Shamiso getting more and
research Great Zimbabwe. | visualise her more excited with each picture she sees!

clicking through all the pictures she can
find!




'Great, Zimbabwe was built, |03 our Shona ancestors!’
her father told her. 'When I was a child, Zimbabwe was

called Rhodesia and it was ruled |03 the British. The
gover‘nment didn't want, |oe0|o|e to know that it was

Africans who created such an impressive place!l’ he said.
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READ 1 READ 2
| visualise Shamiso’s father looking sad | visualise Shamiso asking her dad more
when he thinks about this! about this. | think she might ask her

dad, ‘Why didn’t the British want people
to know that?’ | can visualise her dad
explaining to her that the British wanted
people to believe that black people
weren't as good at building cities as
white people.



When the fami|3 ﬂnq”3 arrived at Great Zimbabwe,
Shamiso's dac stoPPed the car and went over to the
ticket booth. He came back with their tickets and a
tour 9uic|e.

‘Welcome to Great Zimbabwe, the guide said. ' This
|o|qce was built. hundreds of years ago — beginning IN
the llth centur*a!'

READ 1 READ 2

| think Shamiso is visualising her | visualise Shamiso listening to every
ancestors hundreds of years ago, and word the guide says and asking lots of
wondering what life was like for them in questions about what they will seel!

this beautiful place!



Their guide took them to the small museum first.

‘Ever‘ﬁthing in this museum came from inside the ruins’

their guicle told them.
First, the guicle showed them eight carved birds.

‘These |oir‘c|s were tl'\e SHTﬂbOlS O'F our

ancient (ings,' he said.
‘And look — this is the bird

on our Zimbabwean ﬂqg!'

he said, Pointing to one

of the cqr‘vings.

READ 2
| visualise Shamiso looking at the birds and feeling proud of the skilled carvers who
made them!



As thea walked |03 the cases, Shamiso saw go|o|en

beads and copper wire. The PeoP|e who lived here

were rich in go|c

‘And those beac

guide added, Pointing to some beautiful g|qss beads
inside the case. This tells us that, the |oe0|o|e who lived
here traded inter‘nqtionq”H!'

"Wow! How cooll’ thought Shamiso, thinking about, the

J'ewe”er‘a of her ancestors.

" the tour guicle exP|qinec|.
s came all the way from Chinal’ the

READ 1 READ 2

| think that as Shamiso looks through the | visualise Shamiso looking at the
glass, she must be visualising one of her bracelets and necklaces inside the case
ancestors wearing these beautiful beads. and feeling proud of the skills of her

ancestors!



Then, theﬁ walked to an enormous, round stone

wall. ‘This is called the Great Enclosure and it was a

home for clueens!' their guicle eX|o|qined. He went on,
‘Zimbabwe is named after this |oig structure. Zimbabwe

means a |oig stone house —J'ust like this onel’

READ 1
| visualise Shamiso’s look of surprise when she learns this new fact!



Shamiso's dad bent, down and whisPer‘ed in her ear,

This is the biggest stone structure in Africa — other

than the Pﬂr‘qmids N ESHPt”I
"Wow! How cooll’ thought Shamiso, thinking about, her

ancestors |oui|c|ing |oig stone walls.

READ 1 READ 2

| think that as Shamiso looks at the huge | visualise Shamiso admiring how the
and impressive stone wall, she must be stones in the giant wall fit together
visualising her ancestors carrying and and feeling proud of the architect who
stacking all of the stone bricks! designed the Great Enclosure.



Next, their guicle took them to a small vi||qge. ‘This has
been rebuilt, so You can see what the houses looked like

when people r‘eq”B ived here at. Great, Zimbabwe!l’ he

eX|o|dineo|. “heﬂ also saw a group of dancers.
‘These dancers are working to keeP the ancient. dances

alivel’ the guide said.
"Wow! How cooll’ thougl‘mt Shamiso, thinking about, the

beautiful music and ddncing of her ancestors.

o

READ 1 READ 2

| think that as Shamiso watches the | visualise Shamiso listening to the beat
dancers, she must be visualising her of the drum and feeling proud of the
ancestors in the same spot, doing the beats her ancestors created and passed
same kind of dance! down!



Finq”S, their guicle took them on a steeP walk up

a |oi3 hill. "This was a r‘e|i3ious space, where sPeciq|

ceremonies were Performed,' he eX|o|ainec|. ‘This is

where the stone-carved birds in the museum were

FOUHCI.

the hi
"Wow!

And look!” he said, Pointing to 3iqnt boulders on
toP. ‘Those boulders look like a bird tool’

How cool!’ thought Shamiso, thinking about, her

ancestors Proying together‘.




Shamiso stood at, the edge of the hill with her dad,
over‘|oo|(ing the beautiful green hills and the dam in the
distance. Theﬁ could see the stone ruins dottlng the

,.f

|andsca Pe

\l\/owI How coo“' she said, T'm |or‘ouo| of all the work of
| 1 ¥/ 4
our ancestors!’’ -

'Me tool her‘d d scuo| smﬂmg" I

!

N

READ 1 READ 2

| think that as Shamiso and her dad look | visualise Shamiso and her dad smiling
over the land, Shamiso is visualising a with pride as they look out at the work of
busy city filled with her ancestors! their impressive ancestors.



READ 1
Where did Shamiso and her family go?
They went to Great Zimbabwe.

What did Shamiso see at Great
Zimbabwe?

* She saw carved birds.

* She saw beads and copper wire.
* She saw the museum.

* She saw the Great Enclosure.

* She saw a huge, stone wall.

* Etc.

What do you visualise when you think
about your ancestors?
| visualise...

Why did Shamiso visualise her

ancestors at Great Zimbabwe?

* Because Shamiso is Shona, just like
the ancient people who built Great
Zimbabwe.

* Because Shamiso is related to the
ancient people who built Great
Zimbabwe.

* Because Shamiso is trying to imagine
what life was like for her ancestors
who built Great Zimbabwe.

READ 2

How did Shamiso and her dad feel at
the end of the story?

They felt proud of their ancestors.

What is the only stone structure
in Africa that is bigger than Great
Zimbabwe?

The pyramids in Egypt.

Visualise your own family at Great
Zimbabwe. What would you feel most
excited to see?

| would feel most excited to see...

Why did Shamiso and her dad feel

proud?

* Because their ancestors did so many
amazing things.

* Because their ancestors were good
builders.

* Because their ancestors were traders.

* Because their ancestors knew how to
make beautiful jewellery.

* Because their ancestors were great
builders with stone!
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Pride in our Heritage: Extension Activity

You will need:

I

2

To invite an elder from the community who knows a lot about his or her ancestry
and traditions
Learners’ exercise books and pens

What to do:

1
2

10

11

12

Settle the class and introduce the visitor.

Tell learners that just as Shamiso was proud of her Shona heritage, we should all
be proud of our own ancestry.

Tell learners that today, you have invited to talk to us about the
ancestry and traditions.

Ask learners to listen attentively, and to save their questions for the end of the
talk.

Ask the guest to do a 10-15 minute talk on his or her culture, ancestry, traditions
and values.

After the talk, thank the guest, and allow learners to ask questions if they have
any.

Then, write up a list of questions on the chalkboard for learners to copy down.
Explain that they must use these questions as a guide to find out more about
their own ancestors, culture and traditions.

Tell learners that they should ask their parents and grandparents, and any other
older, knowledgeable people in the community.

Find some time later in the theme for learners to give feedback on what they
have learnt.

You may even encourage learners to make charts that detail some of their
findings. These charts can be displayed in the classroom.

Encourage children to have a sense of pride and interest in their cultures, and to
consistently do more research on their culture.

Questions

1

What is your family’s culture and language? If you have more than one, list them
all.

What are the important values of this culture? How should people treat each
other?

What are the traditions of this culture? What special ceremonies do you have?
What special songs or dances do you have? What special clothes, jewellery or
headdresses do you have?

Are there any stories that are told from generation to generation? What are
some of these stories?

What are you most proud of in terms of your culture?



Make your own
Big Book stand

You will need:

1. Cardboard with the same
width as an open Big Book
(594 mm) and three times
the length (1360 mm).

2. Masking tape.

3. Two washing pegs to keep
the cardboard in place.

Fold the cardboard to make an
A-shape and clip the base and

the front together as shown below.
(Use masking tape to join pieces
of cardboard if you do not have

Some a long enough piece.)
other ideas
for using a

Big Book

Use a sheet of clear plastic as
an overlay for your Big Book.
it will be useful for you and
the learners to write on the
plastic.

Write on the overlay with a
water-based washable pen
(white board markers).

Use a clip or peg to attach

the transparent overlay to . ' ;
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